Level 3 Equality Act

Parts of this lesson are based on the education materials from the Equalities and Human Rights Commission.



	· 
	Teaching and Learning Methodology

Introduce topic
Initiate discussion
Group discussion and feedback








































Clarifying terminology
Connecting learning – Identities and Characteristics

Whole class discussion
Taking Turns






















Discussion
Gathering and evaluating information
Making notes based upon discussion





























Guess Who task – using information to reach a conclusion



























2Minute Challenge:
Individual Task – selecting, prioritising  and summarising information
Group Task – working collaboratively to collect and evaluate learning; formulating and delivering a group response
































Small group discussion; sharing of ideas
Note making






































































































































Eliciting reaction; expressing views and opinions











































































New information – teacher led

Vocabulary – checking for understanding



























































Video Task
















































































Group Task





































[bookmark: _GoBack]Post-it task – reporting on personal experience/perception








































































































Anticipate outcomes – discussion




































































Personal reflective writing




























Prayer

















Introducing the idea of standing up to prejudice












Revisiting prior learning








Following a text
Reacting to important information
Expressing and justifying opinions
Anticipating Outcomes








































































































































































































































Carousel Task
Sharing and gathering ideas and opinions
Using shared ideas to form conclusions
Personal response



















































Reflecting on learning
Embedding Learning





























Reflection
Imagining ourselves into another situation
Exercising empathy

































Prayer and Personal Reflection
	Notes


SLIDE 2
Introducing topic

Show slide. 
Paragraphs 1&2 intro – initiate brief discussion on the nature of identity. The point of this discussion is to release some ideas which may inform the upcoming group discussions. Some useful starter questions may include:
· How do we prove that we are who we claim to be?
· What makes us the people we are?
· In a time when we are urged to be careful in protecting our identities, how much information should we let people have? What makes your identity valuable to other people?

CLICK

Invite pupils to discuss this matter further in their groups. Is your identity more than facts about you?

After 10 minutes or so, draw group discussions to a close. Ask for any important points that came up in discussion.

CLICK

Main point: is there a difference between knowing things about someone and knowing them?





SLIDE 3

Each image comes up on a separate click
As each image comes up, ask pupils to describe the baby they are seeing.

SLIDE 4

Each image comes up on a separate click
As each image comes up, ask pupils to describe the person they are seeing.

NB – The fourth picture is intended to invite debate around whether the person they are looking at is male or female, and to examine the stereotypical characteristics we apply to those headings. It is a picture of the female pop artist La Roux






SLIDE 5
Questions designed to stimulate discussion and provide pupils with language and ideas to express their own reactions in writing.

Questions designed to highlight that our identities are made up of different characteristics that develop and change over time.

Also to show that we can have emotional reactions to other people which influence the way we feel about them, and therefore the way we act, and that these reactions are not always based upon truth or fact, but reflect us rather than the person we describe. For example, in describing the babies, how much of the description was based on fact (“the baby is lying down”); how much is based on an emotional reaction (“the baby is cute”) and how much is based on assumption (“the baby is a boy because it’s dressed in blue”)? Do we make assumptions that we know a person’s identity based on clothes/gait/ the tone of their voice/what they say/etc., etc. . . 




Pupils are going to complete a personal profile.

Show slides 6 and 7 as samples.

Issue each pupil with a “Guess Who?” worksheet.

Pupils should be given a couple of minutes to complete their profiles and, as soon as it is completed, they should fold it over so that no-one can see what they have written. 
Teacher should give a countdown from 10 to end the time for writing, and then collect all the profile sheets.
Teacher should then take a sheet and read out the characteristics, in order, one at a time, allowing the class to try to guess who it is. The first characteristic (age) will do little to help as they will all be of an age; pupils should be helped to see that our identities are complex and multi-faceted, and that there are many layers to each of us.



Display slide, and go over three bullet points, which hopefully summarise points from previous task. If teacher/pupils feel that anything has come up in discussion that merits being added to the points, then that can be done.

CLICK

2 Minute Challenge task: pupils will be given 2 minutes to work individually . . 
CLICK
 . . . to list the characteristics that they think contribute to someone’s identity. It may be worth pointing out:
· They only have two minutes, so they should start with the most important ones
· This is about defining identity, not describing how someone looks

When they have their own list . . .
CLICK
 . . . their 2 Minute Challenge is to decide from looking at the individual lists which characteristics they as a group feel are most important.

Each group should feed back, with teacher recording findings on the board. This should allow them to see overlap, and to come up with a class list.




SLIDE 9 
Read over with pupils to make the point of Christian belief that all people are made in the image and likeness of God, and therefore all imbued with a soul and are of value and worth, and that that worth is not dependant upon whether we like them or agree with them; it is innate.
Although it may sound contradictory, one thing we all have in common is our uniqueness.

SLIDE 10

Show slide, read over questions, and invite pupils to discuss these questions in pairs/ small groups (no more than 4). This is to try to encourage pupils to contribute rather than “hiding behind” other, more vocal members of the group.
Pupils should be given a reasonable length of time in order to allow for depth of response. During the small group discussions, pupils should be encouraged to make notes so that all point are fed back into class plenary.

Teacher should circulate during discussion time to ensure groups are on task; to support discussion and to get a general feel for some of the main points arising. Also , there should be time reminders so that pupils cover all questions to some degree without running out of time.

After allocated time, groups should be invited to feed back.

Some important points might be:
When someone says: “Oh, you’re the image of your mum/dad/brother/sister”, they usually mean you look very like them. So, given that we all look so different, clearly that is not the meaning of “image and likeness” here.
This refers to more than how we look, if it is true no matter what your skin colour is; no matter what your sexual orientation is; no matter what your abilities or disabilities are; no matter what age you are; no matter which sex you are. Clearly it refers to something more fundamental than that. The Catechism of the Catholic Church (CCC) tells us that “the Divine Image is present in every man” (1702), and that “Endowed with "a spiritual and immortal" soul,5 the human person is "the only creature on earth that God has willed for its own sake.” (1703). As human beings, created by God, we are far more than the sum of our parts.
In CCC 1704 we read:  By his reason, he is capable of understanding the order of things established by the Creator. By free will, he is capable of directing himself toward his true good. He finds his perfection "in seeking and loving what is true and good."7
1705 By virtue of his soul and his spiritual powers of intellect and will, man is endowed with freedom, an "outstanding manifestation of the divine image."8
1706 By his reason, man recognizes the voice of God which urges him "to do what is good and avoid what is evil."9 Everyone is obliged to follow this law, which makes itself heard in conscience and is fulfilled in the love of God and of neighbour. Living a moral life bears witness to the dignity of the person.
It is being made in the image and likeness of God that equips us to be unique and individual without being selfish and self-absorbed. It gives us our freedom, because it is what calls us to be good and to do good, rather than just what is good for us.
Being created by God give us an innate dignity. However, if we believe that we are made by God, we believe that everyone is made by God. That means that everyone has that innate dignity. So the same logic that tells me that I should be able to expect to be treated with respect and dignity tells me that I should treat everyone with respect and dignity, and that this should not be based upon whether I like or approve of them or not, but on the fact that they are as created by God as I am.
Having said all of this, as humans we do not always find it easy to live up to the law of God, and some people in certain situations find it very difficult to accept some differences. Some people may feel challenged by dealing with the characteristics of another person’s identity, whether that be their race, their disability, their sexual orientation, their age . . . How do we deal with that as a society? How do we help those who suffer as a result, and how do we help those who feel challenged? 

SLIDE 11
Present slide. Looking at how laws can change how people think by changing how we act.
Images give examples of things that used to be considered perfectly acceptable which we would shock us today.
CLICK
Culture around smoking - Image showing how cigarettes used to be marketed as being good for you, therefore most people smoked. Now with laws enforcing warnings on packets, high taxation to make them expensive, and restricting smoking in public spaces, fewer and fewer people smoke, and deaths from smoking and instances of smoking-related illnesses are the lowest they have been in generations.
CLICK
Culture around child labour – Image shows a chimney sweep and his child worker. Children were frequently given the most dangerous of jobs in the most confined of spaces because they were small and nimble. Today, with laws protecting children, we would be horrified to see children treated this way.
CLICK
Culture around seatbelts - Image showing children in the car without seatbelts. Up until 1983 is was not compulsory to wear a seat belt in the front seat of a car, and it was 1989 before it was compulsory for children in the back seat to wear them. Now the first thing most people do when they get in a car is put on their seatbelt.

CLICK
Culture around discrimination – it used to be considered completely acceptable when advertising a job that whoever was hiring could define what races or genders were allowed to apply.

Can pupils think of any other examples of how a change in the law has changed social behaviour and attitudes? E.g. plastic bag use? Animals in circuses? Use of plastic straws?



SLIDE 12 
Display slide and read over with pupils.
Check pupil understanding of the words highlighted in blue:
Stereotype – a generalised belief about the nature/character of a group of people, based upon specific characteristic(s), eg “all men are . . .”, “all blonde women are . . .” , “all Catholics are . . .”
Prejudice – literally, to prejudge someone, or to make a decision about how you feel about someone (usually in a negative way) without knowing them, again based on a characteristic: e.g. deciding that you don’t like someone because you don’t like people of that race, or that sexual orientation.
Discrimination – to put prejudiced beliefs into action against someone in the way you behave towards them, eg racism, sexism, etc . . .
The main point to be made is that while we cannot legislate to make people stop thinking in a way that is racist/sexist/ageist/ableist/homophobic, etc., we can make it clear that society does not support that way of thinking, and can “denormalise” it.

SLIDE 13
Protected Characteristics under the 2010 Act. Teacher should read through with pupils and check understanding.
NB The Protected Characteristics are given in alphabetical order. The law does not intend that there should be a hierarchy of Protected Characteristics; it is not intended that one should “trump” another.
It may be an idea here for the pupils to transfer this information into their jotters by writing these out, if able, or to attach a printout of the slide to their jotter.

SLIDE 14
This looks at how nations can work together to protect the equal rights of all people through looking at the Universal Declaration of Human Rights. 
CLICK
This will bring up an image from a cover of a copy of the Declaration, along with some information on it’s development. Clicking on the image will hyperlink to the video on youtube; if you do not have access to youtube, then the vIdeo can be found in the teaching resources for this unit on the SCES website.
N.B The video is from an American organisation and, while the information is good, there is a real American slant on the history! It may be an idea to mention this to the pupils before showing it.
Pupils should watch the clip, noting any points they think are interesting/important. There should be an opportunity for pupils to share points at the end of the clip.
SLIDE 15
CLICK
Brief intro on the Rights of the Child, and the recognition of the fact that, although Human Rights are for everyone, there are groups who are more vulnerable than others.
Teacher should ask pupils, from the info on the slide just now, what groups may fit into this description, i.e. those whose voices may not be heard; those who are not fairly represented at the level of social decision making
CLICK
Introduces convention on the Rights of the Child
Read over info with class. Ask them for their views on whether or not this is a good idea, and the reasons for their views.
Point out that it is in keeping with Christian principles that we should take special care of those who are most vulnerable.
Issue pupils with the Information Sheet “Learn About Your Rights” (It may be useful to copy this to A3 size for group work as the print is quite small. If so, ensure that each group has enough copies so that there are no more than 2 pupils using each sheet)


The suggestion on the slide is that this should be a group task, where each group should split into two smaller groups, with each of those dealing with only one side of the information sheet. This is to avoid any one group having to deal with all 42 points. Teachers can use their own discretion in how they split up their class for this task based upon abilities within their group.
Each small group, working on their allocated section of the sheet,  should then choose one right where they can give a concrete example, locally or globally, of how we can see that right being observed, and one where we can see that right being ignored. These can be as local as pupils being involved in the decision-making process through Pupil/School councils, or as global as children in African nations being coerced into acting as child soldiers.
Each small group should then be asked to feed back to the class on the main points of their discussion, with other members of the class invited to give their own comment.

SLIDE 17
This slide is intended to pupils to think more “locally” at how we deal with issues were people’s rights are not respected. Although we know that there are global and national legal structures to deal with serious breaches, how do we deal with instances in our day-to-day lives where we wouldn’t necessarily resort to the law, but we can see that what is happening is wrong.
The slide tries to introduce that idea in it’s first paragraph: it’s good to know that there is a law but we shouldn’t be treating others with respect just because we will be punished if we don’t; we should do it because we know that it’s the right thing to do.
CLICK
This brings up a 3 column table, with one column each for justice, respect and compassion.
Each group should be given several post-its of two different colours, with one colour representing examples of good practice with this virtue, and the other representing bad practice.
They should then think of examples from their own immediate experience. On one colour, write examples of times when you see people being treated with justice or respect or compassion; on the other colour write examples of where you see those things being denied. Then they should bring their postits out and stick them to the board where the slide is displayed, placing them in the appropriate column. This should provide the class with a quick and very visual sense about how they view their school in terms of how fairly people are treated, and how just, respectful and compassionate their school feels for them.
Examples might be;
In the justice column
Good – punishments are fair and consistent; teachers are just as likely to praise good behaviour as they are to punish bad
Bad – Some pupils enjoy privileges that others don’t get; some systems may appear inconsistent
In the respect column
Good - People are generally happy to wait their turn in queues at lunchtime, etc; people holding doors for others in the corridor
Bad – Do pupils hear bad language or name calling in the corridors/playground; people borrowing other people’s stuff and not taking care of it
In the compassion column
Good – charitable events; praying for the sick
Bad – bullying; some people feel excluded
If there is more of the “good” colour than the “bad” colour on the board, then pupils can see very clearly that the class feeling is that their school does this well, and they should be congratulated for that, because they are instrumental in what makes the ethos of the school. However, there is always room for improvement.
 If there is more of the “bad” colour, then this becomes a challenge for them of “What can we do to change this?”

SLIDE 18
Asking pupils to anticipate different ways in which we deal with people who are different from us
Put up slide, read through
Pupils are now going to see 4 different images showing examples of different ways in which we might deal with difference. After each image is shown, explained and discussed, pupils should be asked the question “Is this a good way to deal with difference? Why? Why not?”

CLICK
Image 1 – we might deal with people who are different by excluding them; we find security in our own “group”, but we might find people who are different frightening or feel threatened.
Is this a good way to deal with difference? Why? Why not?
CLICK
Image 2 – we might deal with difference by talking about people behind their backs – passing our own insecurities on to others in the hope that they will support what we think
Is this a good way to deal with difference? Why? Why not?
CLICK
Image 3 – we might deal with difference by making fun of those we see as different, as a way of trying to make ourselves confident and hiding our uncertainty
Is this a good way to deal with difference? Why? Why not?
CLICK
Image 4 – we might deal with those who are different by using fear and aggression against them, trying to prove that we are superior, when really we are often trying to conceal our own fear of things and people we don’t understand.
Is this a good way to deal with difference? Why? Why not?


Having discussed these different possibilities, ask pupils to choose one of these topics and to write a short but honest piece on:
CLICK
Can you think of any other choices people make to deal with difference? Are your choices better than those on the last slide? Why?
CLICK
How do you think you come across to others when they meet you for the first time?
CLICK
Write a short piece about how you feel when you have to deal with people you see as “different”, or indeed when meeting people for the first time? 

SLIDE 20
A short prayer to complete the reflection task from previous slide. 
Teacher may choose to ask pupils to write their own prayer as part of the previous task, or depending upon the timing of the class, to save this slide elsewhere in the presentation and use it to end a lesson.


SLIDE 21
Information. Read over with class – expand for explanation where required.
Invite pupils to consider the quote.
What does it mean to them?



SLIDE 22
Serves to remind pupils of Protected Characteristics .

SLIDES 23 – 28 “BEX’S STORY”
NB This lesson may require the emoji card resources to be printed in advance. The resource file includes these cards, with four “cards” per page. These can be printed, cut and distributed before reading the passage.
Teacher will present pupils with a fictional story of a 13 year old girl who comes out as gay to her friends. Each section of the story will come up on a separate click. As they hear each section, pupils will be asked to hold up one of 3 emoji images (happy, neutral, worried) which represents their reaction to what they have just heard. It will be at the teacher’s discretion whether each pupil has their own card, or there is one set of cards per pair, or one set per group. If there is an issue with having  cards printed, then pupils can draw emojis in their jotters and hold those up instead.
When pupils show their cards, a selection should be asked to explain why they have chosen that emoji.
SLIDE 23 
Outlines instructions for the task.
SLIDE 24
Each section comes up on a separate click. Possible discussion points:
1 – Some pupils may be glad that she has her old friends; some may be worried that she hasn’t made new friends
CLICK
2  - Perhaps worry that she’s become quieter; perhaps neutral because lots of people find the move to high school a bit difficult; this is not unusual.
CLICK
3 -Perhaps happy that her mum has noticed and is trying to help her
CLICK
4- Perhaps neutral because this is no big deal; perhaps happy because she’s enjoying time with friends
CLICK
5 – Perhaps neutral; lots of people are shy talking about their feelings
CLICK
6- Perhaps worried for Bex; perhaps happy that she has friends that she can trust enough to share something that has obviously been weighing on her

CLICK
7- perhaps happy that her friends have been so understanding
CLICK
8-perhaps neutral; it’s understandable that she feels a little awkward and worries that things will be different; perhaps worried that she feels uncomfortable
CLICK
9-perhaps they’re worried. Is Bex just feeling paranoid because she’s feeling sensitive and vulnerable because she’s been dwelling on the situation? Perhaps the girl has moved seat for another reason?
CLICK 
10- perhaps happy because Bex may feel reassured that her friends reassure her; perhaps worried that, if people do know, at least one of her friends, and maybe more, has been talking about her behind her back and has betrayed her confidence, and is now lying about it
CLICK
11- probably worried. If Bex feels uneasy it shows that she suspects that at least one of her friends has betrayed her trust, which is hurtful. The fact that the girl goes out of her way to use the word “gay”, even although she’s pretending to be talking about something else, suggests that they know, and this is backed up by the laughter. The fact that her friends don’t help her, and look embarrassed: is this because they know that one of them has betrayed her, or is it because they’re embarrassed to be her friend?
NB: This point should make us think about language, and how hurtful it can be, even if we don’t intend it to be. To use the word “gay” to say that something is not good, or of little value, can be very hurtful for gay people to hear. 
Can the class think of any other examples? E.g. namecalling using terms which refer to learning disabilities; use of racist terms when used as lazy shorthand to talk about nationality, etc
CLICK
12-probably worried. It’s clear that everyone now knows, and Bex clearly feels hurt, let down and troubled. Her world has changed in the course of one school day. Also, she may be thinking that her other two friends have abandoned her. Is this because they are the ones who betrayed her confidence, or is it that they don’t want to be seen to be her friends in case they become targets?
 N.B. Again we see the impact that careless language and namecalling have, especially if no-one stands up to it on your behalf. 
CLICK
13-probably worried. NB – effects of cyberbullying. People can hide their identity and be malicious without any real consequences to themselves. Social media by it’s very nature encourages others to join in, and so it can feel as if the whole world is against you. Any attempt by Bex or anyone else to counter the comments may just “feed the trolls” and invite further attack. Also, it means that Bex gets no respite; the bullying does not finish when she leaves the school. And although it is easy to say “just ignore it”, that is very difficult to do, especially when feeling as vulnerable as Bex is now.
Important also to look on the impact on Bex’s friend, now that people have started making comments and assumptions about her.

CLICK
14-probably worried, as we see the cumulative effect on Bex, and how public the bullying has become. What can Bex do now? Does she have to deny her identity to try to stop it? If she stays true to herself, does this situation just get worse day after day? And is she making life hard for her friends?
Again, we see the impact on her friends. Those who are good friends are “punished” for that by being bullied themselves.
CLICK
15-Probably worried. Bex is so worried that she wants to avoid school, so the bullying is having an impact on her confidence, her self-esteem, and now her education. Also, it is leading her to lie to her mum, who is also clearly worried; remember, she doesn’t know why her daughter would lie to her . . .
CLICK
16-Probably worried. Bex is not coping with what is already happening and is now in a situation where she either has to lie about it all to the school and her family, or tell the truth in very difficult circumstances and before she is ready to do so. And there is no sign of this ending.

SLIDE 29
Opening paragraph to emphasise the fact that some people do not handle difference well, and will use difference as an excuse to discriminate. Also, to make it clear that bullying happens not because some people are different, but because of the bully’s bad choices in terms of their behaviour. 
CLICK
Introduce Carousel Task
Teacher should arrange A3/Flipchart paper at different places around the room. Each sheet should have a different question on it. (The sheets are in the resources section, but should be copied to A3, or the questions can be written on flipchart paper.)
Each group should be given a different colour/style of pen, so that it is clear that they have written a response on each sheet.
Each group should get around 5 minutes to note their response to each question on the appropriate sheet. When that 5 minutes is up, each group moves on to the next sheet, so that there is one group at each sheet at any given time. This continues until all groups have had a chance to note a response on each sheet.
At end, go over and discuss responses; display these where they can be seen by the class.
Now having the benefit of seeing and discussing the responses of others in the class, each pupil could be asked to then write their own, personal responses to each question in their jotter.


SLIDE 30
Slide emphasises that we should not be bystanders to bullying. We should do something to counter it.
CLICK
Pupils should however know that they do not have to do this alone; that their school has procedures to support this.
CLICK
Pupils should be shown the procedures and empowered to enact them. 
Pupils could be encouraged to publicise the procedures through making posters or preparing a presentation for their class/house or yeargroup assembly.

SLIDE 31
Looking at how we move on if we feel that we have been treated unjustly, or if we have been unjust towards others
Each group should, in their jotters, copy and complete the table. For less able pupils, the slide could be printed and issued.
Pupils should be asked to reflect upon how we reach a state of reconciliation, where we learn to forgive and be forgiven; where we sincerely resolve to change those behaviours we may exhibit that can make others feel uncomfortable or devalued.  Slide 11 showed us this was possible.
It is possible to live and work alongside people who are different from us without resorting to conflict. For our own good, and the good of our community, we should strive to find a way to do this.




SLIDES 32/33
These slides offer different prayer/reflection experiences
SLIDE 32
Teacher should introduce this as a time of prayer and reflection to set the tone.
Display the slide, and read over the paragraph at the top.
Brief Pause
CLICK
This will play the audio file of “Blinded By Your Grace” by Stormzy. The lyrics are also available if teachers feel that it would be helpful for pupils to have them in front of them.
The time of reflection could finish with the song, or the teacher may wish to finish by having class read the prayer from slide 33.
Alternatively, teacher may wish to omit slide 32 and only do slide 33.
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POWERPOINT  SLIDE 2










































POWERPOINT SLIDES 3 – 5




























































POWERPOINT 
SLIDES 6 – 8


LEVEL 3 IDENTITIES WORKSHEET 1 – GUESS WHO?























POWERPOINT SLIDE 8







































POWERPOINT SLIDES 9,10





































































































































POWERPOINT SLIDE 11














































































POWERPOINT SLIDE 12 - 15


























































POWERPOINT SLIDE 14
VIDEO CLIP “THE STORY OF HUMAN RIGHTS”
https://www.youtube.com/watch?v=oh3BbLk5UIQ



















































INFORMATION SHEET: LEARN ABOUT YOUR RIGHTS!

https://plan-international.org/sites/default/files/field/field_document/child-friendly_crc_poster_a4_-_final_-_english.pdf












POWERPOINT SLIDE 16

































POWERPOINT SLIDE 17

POST-IT NOTES – 2 DIFFERENT COLOURS






































































































POWERPOINT SLIDE 18





































































POWERPOINT SLIDE 19




JOTTERS





















POWERPOINT SLIDE 20
















POWERPOINT SLIDE 21













POWERPOINT SLIDE 22
















POWERPOINT SLIDE 23
EMOJI CARDS
























POWERPOINT SLIDE 24
EMOJI CARDS




























POWERPOINT SLIDE 25
EMOJI CARDS


















POWERPOINT SLIDE 26
EMOJI CARDS

























POWERPOINT SLIDE 27
EMOJI CARDS













































































POWERPOINT SLIDE 28
EMOJI CARDS








































POWERPOINT SLIDE 29

CAROUSEL TASK SHEETS (A3 OR FLIPCHART)

COLOURED PENS








































JOTTERS









POWERPOINT SLIDE 30

COPY OF SCHOOL PROCEDURES REGARDING BULLYING

PAPER
COLOURED PENS/
COMPUTER
PRINTER



















POWERPOINT SLIDE 31

PRINTOUTS OF SLIDE (WHERE NEEDED)





























POWERPOINT SLIDE 32 AND/OR 33



“BLINDED BY YOUR GRACE” AUDIO























POWERPOINT SLIDE 33


	Teacher comments/notes






	Resources:

	
PC and Projector For Powerpoint Presentation

Pupil Jotters/Notebooks

Videoclip: The Story of Human Rights ( https://www.youtube.com/watch?v=oh3BbLk5UIQ )

Information Sheet: https://plan-international.org/sites/default/files/field/field_document/child-friendly_crc_poster_a4_-_final_-_english.pdf 

2 different colours of Post-it notes

Emoji cards

Carousel task sheets (A3 or Flipchart)

Coloured pens

Blinded by your Grace Lyric Sheet


















